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FOREWORD

This module is one of a series of 100 ‘performance-based

‘

LY

teacher education (PBTE) learning packages focusing ugon
specific professional competencies of vocational teachers. The

ncles upon whih these modules are ased were iden-
um and-veritied through research as being important to suc-
cessful vocational teliching at both the secondary and p8st-
secondary levels of instruction The modules are suitable for
the preparation of teachers in all occupational areas.

Each module provides learning experiences that integrate
theory and application, each culminates with criterion refer-
enced assessment of the teacher's performance of the -
itied competency. The materiais are designed for use by indi-
vidual or groups of teachers in training working under the
dwection and with the assistance of teacher educatérs acting as
resource persons. Resource persons should be skilled in the
teacher competency .being deveidped and should bc *hor-
oughly onented to PBTE concepts and procedures 1h using
these materials

B
The design of the materials provides considerabie flexshility for

. planning and conducting performance-based preservide and

insarvice teacher preparation programs to meet a wide variet}
of individuai needs and interests The matenals are intended for
use by universities and coileges. state departments of educa-
tion, post-secondary institutions, local education agencies, and
others responsibie for the professional’ development of voca-,
tional teachers Further information about thesuse of the mod-
ules in teacher education programs'is contained in three re-
lated documents Student Guide to Using Performance-Based
Teucher Education Materials, Resource Person Guide to
Using Performance-Based Teacher Education Materials and
m Impiementation of Performance-Based Teacher
n.

“

The PBTE curriculum packa
research and devel
Protessional Development for Vocatio \

dividuals, institutions, and agencies pamicipated with The Cen-
ter and have made contributions, tQ #he-systemat: velop-
ment, testing, revision, and ref ht of these iticant
training materiais Over 40 t8ACher educators prdWided input in
development of initial yérsions of the moduies, over 2,000

are products of a sustained
| Edutation. Many in-

teachers and source persons in 20 ufiiversities, colleges,
and post-seco ar¥ institutions used tha materials and pro-
vided feedbaltk to.The' Ceriter for revision and refinement

Spec 7é§ognlﬁon for major individual.roles in the direction,

ment effort by The Center’s Program for |

LS

- sociate Program Director, Glen E Fardig, Specialist; Loi's Har-

rington, Program Assistant; and Karen Quinn, Program

tant. nition is also extended to Knisty Ross, Techpical
Assistant; Joan Jones, Technical Assistant; and Jean Wisen-

baugh, Artist for their conributions to the final refinement of

the materials. Contrib s made by former program staff to-

ward developmental versions of these materials, are also ac-

knowledged. Calvin J. Cotrell directed the vocational teacher

competency research studies upon which these modules are

based and also directed the curriculum development effort *
from-1871-1972. Curtis R. Finch provided leadership for the

program from 1972-1974. . ]

Appfeciation I8 also extended to all those outside The Center
(consultants, field site coordinators, teacher educators, .
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phases of the total effort. Early versions of the materials were
developed by The Center in coopetation with the vocational
teacher education faculties at Oregon State University and at
the University of Missouri-Columbia Preliminary testing of the
materials was conducted &t Oregon State University, Temple
University, and University of Missouri-Columbia. :

° Following preliminary testmg, major revision of ali materials

was performed by Center Staff with the assistance of numeroy .
consultants and visiting scholars from throughout the country. , «

Advanced testing of the’matenais was carried ouj Wit aBssis-
tance of the vocational teacher educators and students of Cen-
tral Washington State College, Colorado State University, Ferris
State College, Michigan; Florida State.University, Holland Col-
lege, P.E |., Canada, Oklahoma Stata’ University, Rutgers Uni-
versity, State University College: at Buffaio, Temple University,
University of Arizona; Lipiversity of Michigan-Flint, University of
* Minnesata-Twin Ciidd.University ofNebraska-Lincoin, Univer-
sf% of NartherniColorallo, University of Pittsburgh, University
o ennesdae.'l‘)mversur of Vermont, and Utah State University

, The Center is gratefui to the Nationai Institute of Education for
sponsorship of this PBTE curriculum development effort from
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Effective teachers try to provide their students
with relevant up-to-date information and concrete
experiances that enable them to relate their class-

.doom learning to real life situations. A field tnp into

the community, during which students can”ob-
serve firsthand the people, facilities, and proce-
dures they will encounter in the working world, 1s
one excellent means ot enriching classroom
‘learning.

in some cases, an mdwndual fueld trip 1s planned
_to enable a single student to achieve an objective
of special concern to him/her. In other cases, the
teacher directs a group field ttip involving the en-
tire class or a small group ‘of students In either
casp, successful field trips don't just happen. They
mus! have a specific purpose, and they must be
carefully planned and arranged.

This module is designed to help you plan and

' direct individual and group field trips which will
enrich your students’ clagsroom learning experi-

’ences, spark their interest inthe world of work, and
provide concrete, real-world applications of their
learning.
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ABOUT THIS MODULE | | S

Objectives

wmr While working in an actual school

situation, 'direct field trips. Your performance will be

the Teacher
nt Form, pp. &-53 (Learning -
Experiercs V). -~ . . . 5

) ' p
Entbllnﬁ Objectives: ) i ",

1. After completihg the required reading, demonstrate
‘knowledge of the rationale for, and procedures in-
volved In, directing field trips (Learning Exper:-
ence I).

2’ In a simulated sityation, direct or critique ,the di-
rection of an individual field trip (Learning Bxperi-
enoo;ll). . !

3 In a Simulated situation, direct or critique the direc-
tion of a group field trip (Learning Experience 11},

Resources -

A list of the outside resources which suppiement those’
contained within the module follows Check with your

resource person (1) to determine the availabiity and the

location of these resources, (2) to locate additional ref-

erences in your occupational specialty, and (3) to get

assistance in setting up activities with peers or observa-
Nons of skuled teachers, if necessary Your resource

person may also be contacted if you have any difficulty

with directions, or In assessing your ptogress at any

time

)

Learning Experience |

Optional .~ . .
A slide projector and cassette tape. recorder for
viewing a slide/tape presentation.

The slide/tape, “Field Trips—The Use of Commuy;
nity Resources,” The Center for Voeational Educa-
tion, The Ohiq, State University, Columbus, Ohio,

-

A teacher experienced In directing field trips with -

whom you can consult

Learning Experience Il
Required
. A peer to role-play a student partictpating in an

L

individual field trip, and to cntique your perfor-™
mapce in directing the trip If a peer is unavailable,”

-~

an alternate activity has been provided

' Learning Experience Il
Required | SN
3-5 peérs to role-play students participating in a
group field tnp, and to crijque your performance in
directing the trnp If peers are unavailable, an altets
nate activity has been provided

Optional

\ -

’

A group field trip conducted by an expércenced -

teacher which you can attend and ob¥®erve

A locally-produced videotape of a teacher directing
a field trip which you gan view for the purpose of
critiquing that teacher's perfogmance

Videotape equipment for viewing a videotaped field
trip :

Learning Experience IV
Required
An actual school situation \n which, as part of your
teaching duties, you can direct an individual and a
group field trip .
A resourcé person to assess your competency in
directing an individual and a group field trip

A\

This module covers performance element rumbers 78, 80 from CalvinJ
Cotrell et a/, Mode/ Curricula for Vocationar-and Technical Education
Report No V (Columbus, OH The Center for Vocational Education, The
Ohio State University, 1972) The 384 elements in this document form the
research base for all The Center's PBTE module development

For information about the general organization of each module. general
pfocedures for their use, and termynology which 18 common to all 100
modules, see About Using The Cénter's PBTE Modules on the inside
\back cover ; -
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Learning Experience |

OVERVIEW

s Actwuty '

A

' After completing the required reading, demonstrate knowledge of the
ratlonale for, and procedures involved in, direcfing field trips. -
- ., \z
1 ‘ .

You wil| be reading the information sheet, Directing Fleld Trips, bp\6+15. ,

-

. .
+

You may wish to.view the slide/tape presentatlon. “ Fue‘ld Tnps—-The Use of

COmmumty Reso \‘;cas e

- ‘ ” to “
You may wish to interview a teacher expenenced in directing mdlvudual or
group field trips. 3

l ' = ’

1 »

You will bedemonstrating knowledd® of the rationale for, and procedures
involved in, directing field tnps by completing the SQIf-Check pp. 15-18.

- N L}
. .

’ | Y t.':' ' -

N

S

You will be evalJating your competency by companng your completad
Self-Check with the Model Answers, pg. 19-20. .o

» { "‘q )




Act;m- For information about the educational purpose of field trips, and the
% procedures involved in planning and direoting field trips for individual
., studerits and groups, read ttle following information shéet: A .
A 4
N »
i —

DIRECTING FIELD TRIPS

- Afield tripis a visit to a place outsidethe regular
classroom designed to achieve certain objectives
which cannot be achieved as weli by uging other
means. The distance traveled and the duration of
the field trip will vary, depending on its purpose. A
short walk through the school building to study
the ventilation system, a trip across town to see a
fashionshowor a hospital, ora tour of a TV station
' - in another

city are field
trips which
may last

class period
to several
days. There

types of field
tnps. the in-
dwvidual field
trip, involv-
ing a single
stéident, and
the group
field trip, Involving the entire class or a small group
of students.

Field trips are rich ih aducational possibilities
because students learn from actual firsthand ex-
‘perience, rather than by simply reading about or
hearing about something. Involvement in a real
world experience makes leaming more meaning-
ful and more memorable. Since field trips can add
variety to the regular instructional. program, they
tend to, be special and enjoyable learning experi-
ences, ones which develop positive attitudes in
students toward related classroom activities.

. Fiéld tnps make students aware of learning op-
portunities in their everyday life. Visits to super-
markets, hardware stores, lumber yards, flower
shops, beauty parlors, etc.,-are typical field experi-

from one’

-

are two basic ”

ences which teachers may overlook. An organized -

field trip to an “"ordinary” place is an excellent
method of teaching students to observe, to ‘ask
questions, to learn In the larger classroom—the
community. .

Field trips help students appreciate the rele-*

vance §nd importance of 'what they learn in the
classroom. Taking a cey counting biood sample,
for example, is a skil"which can be learned in a
school laboratory setting. But students may not
learn the importance of the skill untii they observe
what goes on in a hospital laboratory, 'where the
diagnosis
. . and treat-
3 ment of real
patients de-
pends on
such sKilis.
Safety pre-
cautions
* take on
greater sig-
nificance as
well when
students get
a chance to
see assem-
bly lines or
construction crews where thg safety of each per-
son depends on the safe operations of others.

\\\’\\

N
) \“\\\‘\\

Field trips can give students a realistic picture of
job “requirements, “employer expectations, and
working conditions associated with actual jobs.
Many students have vague or inaccurate ideas
about the jobs they are suited for or want. Informa-
tion obtained firsthand from workers or employers
can help students make more realistic ogcupa-
tional decisions. Field trips also help to ensure tRat
the occupational training students receive is up to
date. While industry canngt afford to be without
the latest in technological ‘innovation, schools
cannot always provide the most modern equip-
ment and facilities. Field experiences give stu-
Yents an opportunity to become familiar with in-

formation, skills, and equipment they will use on

the job.

Field trips provide many opportunities for_involvi‘
ing students, parents, and the communyty in the
instructional program. Students can participate in
selecting the place to be visited, developing ques-
tions to ask, writing reports or thank-you letters
after the trip, evaluating the experience, etc. Since
parents must give their consent, a consent form




/o
explaining the destination and purpose of the trip
is a good way to arouse their curiosity and encour-
age them to ask the student or teacher about the
trip. Community involvemenﬂs,r_eguired if special
interviews, tours, or arrangements must: be

e

Sglecting a Field Trip

scheduled 1n advance. Generally, letters or tele-
phone calls requesting assistance with the trip
provide ideal Opportunities to infortn people in the
community about the instructional program.

7’

A

As a method of teaching, the field trip, like other
methods, is not “the” best way to achieve all objec-
tives. Certain considerations must be made before
a teacher invests the time and effor} needed to
direct a field trip. One of thesé considerations is
whether the instructional objective which the field
\ trip is meant to achieve can be accomplished n
another, more efficient way. For instance, if the
purpose of a visit to a furniture manufacturer i1s to
talk to the production manager about the assem-
bly process, inviting the production manager to
visit the school might be simpler, and just.as bene-
ficial as taking a field tnp

Another consideration 1s whether a tield trip 1s
feasible in terms of the community resources that
are available. While it is easy to imagine an “ideal”
tnp to a “perfect” place, 1t 1s often much harder to

plan a trip which 1s practical and realistic. A field-

trip doesn’'t have to be exotic Natural situation$
can also provide rich experiencés A data-

processing firm in another city may be no better

than the accounting department of a local bank in
terms of its
resource po-
tential The
~ teacher may
have local
contacts
who could
faciitate a
varety of
field trips
Opportu-
nities to take

" . feld trips
may also
arise
through con-

tacts students have In the community individual,

field trips may be scheduled as part of sfudents’
regular weekend or summer vacation activities

The neéds and interests of students should al-
ways be considered irt selecting a field trip ' Atrip
to a farm equipment manufacturing plant would

1 To gan skill in determining students needs and interests you may
wish to refer to Module B-1, Determine Needs and Interests of Students

be less appropriate than a trip to a leading dairy,
for instance, If students were interested primarily
in the process, rather than the equipment, used in
milking cows.

Al

IFurthermore, what 1s appropriate and feasible
fgr one student may not be so for a group The
number of students involved in a field tnip will be
determined not only by the instructional objec-
tive(s) and the needs of students, but also by how
many students can reasonably participate in a field
trip at one time. For many gites in the community,
small groups will be easier to accommodate than
large groups

" Individual Field Trips

Individural field trips are usually best when—

Students have special needs.—Individual trips
can be tailored to meet the needg;of a particular
student Field trips are an excelient way of sup-
plementing the instruction ofa4tudent who lacks
sufficient background experignce or preparation
to accomplish an objective within the classroom
or laboratory. Individual trips may also be used to
enrich the learning experiences of students who
work at a faster pace

Students . are working on individual proj-
ects.—An individual field tnp can make a home
project or a special project even more rewarding
ahd personally meaningful to a student. Such a
trip might serve as the basis for the praject, or it
might come at thg end of the project as a kind of
rewatd

\

O
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* Students have individual responsibilities with-
In a group.—Group assignments may require stu-

‘dents to divide up a task into smaller parts. If in-,

formation or materials from the fleld are needed,
students can sometimes complete a task more
efficiently by taking individual trips and sharing
their separate experiences with the,group, rather
than by taking several trips together. For instance,
if a consumer education class is studying varia-
tions in food prices, they may want to check and

.compare the prices of various food items in several

stores througho
dents could visit

he community. Individual stu-
ifferent stores separately and

.then report back to the group.

“Individual interviews are needed.—Interviews
are a good means of obtaining information from
managers, employers, farmers, home ers, and
others in the community*Although a small group
of students can participate in an interview, there
are advantages in having an individual student
canduct an intervigw. Typically a one-to-one situa-
tioh provides amate relaxed, informal atmosphere
which encouraggs a free, spontaneous exchange
of ideas and information. The interview s moré
focused if one student is asking questtons than if
several students are. Schedyling time and space is
also simpler For instance, when a buyer for a
department store agrees to be interviewed by a
group of merchandising stdents, a definite time
and perhaps even a special rpom need to be re-
served. The same interview could be given to an
individual student In the buyer's office or ancther
area of the store at a convenient time between
appointments in the buyer’s schedule.

. ;o . .

A group of students wqdld disrypt the .normal
fieid situation.—The purpose of taking a field trip
is hot to acquaint the.community with a group of
vocational students, but to acquaint students with
real world situation. The size of the group is an
important factor in certain field situations. Too
many students can interfere with the natural field
situation, which m\ay result in an artificial experi-
ence. If an entire class of child care students visits
a'day care center, for example, students will prob-

" ably learn more about preschoolers’ reactions o
, strangers than about their play activities. Indi-

vidual students; on the other hand, can obgerve
preschoolers with minimal disruption. %

Group I-Efeld Trips
Group field trips are usually best when—

*Guided tours are dvailable.—When many stu-
dents can benefit from the same field experience,
and tours are available orcan be arranged, agroup
tnp gives students an opportunity to share their
observations and reactions with each other.

Different experiences are avallable at the
same site.—Occasionally, grouprips can be or-

ganized with several options available atthe same .

site to accommodate students with differept inter-
ests. A visit to a furniture manufacturing plant, for
example, might allow students in metrchandising,

woodworking, and interior design to visit separate

parts of the plant which relate to their special oc-
cupational area . N

More than one viewpoint is desirable.—If a
tield trip is long or complex, students can work in
small teams td cover different parts of the experi-
ence. Some fietd trips are more beneficial when
students having different concerns and insights
share the ex&rience. For example, a field trip to a
data processing firm might be more comprehen-
siye”if students with various occupational inter-
ests—typing, shorthand, bookkeeping, keypunch-
Ing, computer operation, etc.—participate as a
group, since one student will notice facets of the
experience which another student might miss.

Students are working on a group project.—
Group projects often suggest a field trip for the
entire class. A profect on land use, for instance,
might end with a field trip in which the entire group

" plants seedlings in a strip-mined area being re-
« claimed -

The field trip you select wili depend on your
instructional objective(s), the students the trip is
designed for, and the particuldr situation in which
the trip.occurs. Just as there Is no one best teach-
ing method, there is no one best field tnp.

~



.

‘ ,-Planriing a Field Trip

i

A

Successful, figld trips require seonsiderable
planning. Student activities must be scheduled,
arrangem8nts must be coordinated among school
personnel, parents, and-persons at the destination
point. {n addition, provisions must be made for

transportation, teacher supervision, and evenfood .

and lodging on overnight trips. Every possible dg-
" tail of the trip cannot be anticipated in advance.
However, the more carefully the teacher plans a
field trip, the more likely the trip WIE run smoothly,
and students will obtain the kind of experience
which the trip was designed to provide.

Planning afield trip can be time-consuming and
frustrating if a systematic procedure 1s not fol-
lowed. If you follow Yhe steps outlined below, you
can be reasonably sure that your plan will be
adequate. *

Select the site.—The first step jn_planning a
field trip is to «dentify places n community
whuch will help students achleve a particular ob-

- jective(s)

The teacher
should first
make a pre-
liminary
search+o
find out
which re-
sources are
actually

The teacher
may want to
involve stu-
dents In
. selecting the
destination. For individual trips, of course, student
participation in choosing the site % essential, be-
cause the major purpose of an individual trip Is to
satisfy the student's unique needs

Students will sometimes make suggestions
about possible places to visit Whether the idea for
the trip 1s initiated by student(s) or by the teacher,
students should be involved as early as possible In
the planning process.

1

Plan an agenda.—Once you have selected a
dsfstination, you will need, to obtain informa-
tion—eithar by letter or telephone—to help you
plan a schedule for the tnip.”If you are visiting a
manufacturing plant which conducts regular
tours, this step'may be as simple as requesting a
brochure or handout which describes what tours
are offered and when they are given If the place

you are visiting does not provide field experiences
{

" available -

. | Cj %u

routinely, you may need to request epemal coop-
eration .
Before you contact others to request informa-
tionor asswtance you should have at leastarough
idea of the types of activities which will be most
benéticial to your students. The better your de-
scription of whatyou need, the better others will be
able to meet your needs. If you want students to
see specific departments of a local store, for ex-
ample, you should describe which departments
¥ you want to’
“ see, and why,
when you
contad the
F - store man-
agea Infor-
mation
about your
. students—
. howrmany
there are.in
. the ggoup
R , ‘ \  and what
‘ (1 _ ' therr inter-
"~ ests are—
helps others
plan their
partofthetnp You should also indicate how much
time you plan to_spend adt the site, since the
number and type of student activities pogsnble w1|(
depend partly on how long tl;e tnp lasts.

t :~1 ) ¢

Sample 1 is awritten request for assistance with
a field trip. If a telephone call ig used, the request
should be just as specific, and just as complete

The response rou get from your initial letter or
telephone call will helpyoudecide what to do next,
whetherto make a scoutingtripthereon your own,
help the host prepare for the wisit, select adiffergnt
site, etc. This planning effort should result 10 a
tentative agenda which outlines where students
will go on the trip, what they will de or see there,
and the approximate time they will spend oh each
actwnty during the qxperuence

Get school approval.—After you have planned af
tentative agenda, you should meet with school
officials to get approval for the tnip. The school 1S
tesponsiile for students during school-sponsored
trips, and your administrator will want to know
who will be going on the trip to determine whether
the supervision you have planned i1s adequate

If funding 1s needed, you should submit an
itemized budget. Some school budgets include

£
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" and trave[

v T "' money for:
field trips,
byt if funds

able your
administra-
tor may be

*  ableto
suggest al-
ternate ways
to finance
the trip.

* If the trip
/1\ . lasts longer
I than one
’ class period,
arrangements should bg made ahead of time with
the school administrator and ather teachers for
students to be excused from their classes or to
make up classes when necessary.

_ Get parental approval.—For field tnps involv-
ing secondary students, parents must consent to
let their children.participate. Mimeographed let+
ters can be prepared and given to students to take

home to their parents. Sample 2 1s a letter request- -

ing parental consent for 4 field trip.

Signed permission slips should be kept on file as
preof of informed parental consent. “Informed”
consent means that parents were knowledgeable
about the trip when they agreed to let students
partlcapate in it. Minimally, a request for parental
permission should describe the purpose, destina-
tion, date and time of the trip, the size of the group,
student actnYities during the trip, and supervision

arrangements. : .

The teacher should also have on file the names
and telephone numbers of persons to contact
8hould an emergency1arise on the trip. Likewise,
parents should know, if at all possible, how they
can reach & student in the event of an emergency
at home. Emergency. procedures are particularly
important when students are mvolved infan ex-
tended fleld.trlp .

are not avail- -

-~

In rare instances, barents may refuse to let their
s'on/daqu er participate. In this case, you would,

* of course, follow the procedure set up at your

school for handling such a situation (e.g., having
the student attend another class or a study hall).”

Plan transportation.—If transportation-is re-
quired, it should be considered at the same time
you are planning the agenda. Transportation is
often provided by school bus or a school station
wagon, but if such is not available, alternate trans-
portation by special charter bus or private cars
should be considered. Sometimes parents who

'olunteer to help with the trip are also willing to,
drive their own cars. This type of transportation is
economical, if permitted by the schoel board, an
it gets parents involved in the instructional pro~
gram. Regardfess of the kind of transportation
used, students should be covered with adequate
insurance. . ,

Plan food.—For trips which last more th_an afew
hours, the
age

shoul
cludg time
for meals

are to be
eaten in a
restaurarit,
students will
needto
know how
much money
to bring
along for
food. The teacher should survey the area for res-
taurants, and find out—
° whax ‘types of food they serve
e how much a typical meal costs
fe how many students they can accommodate
easily
o whether reservations are necessary

/

‘and relaxa- ,
tion.”If meals,
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LETTER TO FIELD TRIP SITEZ " . e
’ ° » —~ n q N
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Y ., "o, -."E\ ° vt ‘_‘\ v * . LY
. 7, . * “;a:-;&_ $ 1 .2‘-%3' . . v . .
) ' ) . AT A ' -~ - . " T -
. - oo Blue Valley High School - et
. ¢ o . 100 South Pine Street ' p
' \ I , .Lakewood, Ohio 44107 .. . o '
. S . . ’Oct‘ob:Or‘.4,’\l‘9.7§ , E . 2
R : , : o S TP :
Mr. Robert Marting. Manager . A , .o
Customer Service Department . o
™ Logan's Department Stere ‘ . . P . )
.> 319 Broadview Avenue- R a2 . - 2
Lakewood, Ohio 44107 . ' . )
Dear. Mr. Marting: . \ ‘
g ’L—/ 2 “

The consumer education class at Blue’cxlley Hi%}'l SchooP’will be studying shopping * ‘* .

tecmiques in about three weeks. To make this learning ¥nit more meaningful to the students,
we feel they should emperience a g#ided tour of a local department store. Are you, as
manager of Logan’s Department Store, able and willing4o prayide us with a'guided tour?
\ . . B — o~

:Informcxti:)n relevant to the desired tour follows. There will be cxpproitmcxtely-ZS students
and two teachets. The timing of the visit can be arranged at your convenience., The time
ayailable for this tour is approximately one hour. We will make arrangements for transporta-
tion of the students. . - . - . :

4
-

The éurpos:u of the tour will be to introduce students to: (1) the,merchcmdise.cmd pricesin -
- the different departments, (2) services provided by your store, and (3) the retailer's and,
« salesperson’s points of view indec’ ng with dustomers. Other related poinfs you might wish to
share with the ¢lass would also be appreciated. . ’
If you can provide the proposed tour, please call 421-0486 so that we can make the

necessary arrangements. R

} Sincerely, : A
- .
< . +€ ’ * ' .
~ ‘ 4% : - - P
. ) Janet Miles - . \ o
A , Teacher of Consumer Education
- I - ' .
. 3, . . . . v
- * Ay Ay
. .
Y . '
- . . »
i 4
) / -
2 Adapted from Sully R Campbell A Department Store in the ClassyQorruSkokle, IL Sears, Roebuck, and Co , 1969). p 26
- L)
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. LETTERTOPARENTS . = .
n\ T "- ' - -
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] . . . S ¢ :
: . : L , *- Blue Valley High School :
M . e 100 South Pine Street - L
Lo Lakewood, Ohi -
‘j & October/, 1 B
» " . i vt ., ’ ”
y Docerarents/Guardian‘- e - ‘_ ' ¥ L, 4 ‘

The consumer education clasds at Blue Valley High is planning a-field trip to Logan's
Depcmmeni Store on Thursday, October 23rd.” Mr. Marting, thestore representative, w111
conduct’ about 28 students, #myself, and ancther teacher on ‘a tour around the store.’
purpose of the trip is to introduce’ studen’ts tothe different lnnds of merchandise and semces
availdble in adepartment store, and tolet them learn about therstore as\e employees see 1t

: A bus will leave the school at 10:00 a.m: cmd retu'm by noon. Permi%mn for your (son, -+
daughter) to pgrtmpdte is requested e .. ! . ° ‘
. ~ i 1; ) s#rely" . . : .. LI ‘
T S * ,
.. cr C . )
I3 . ¥ . , . ? . [ v R .
- CL . ' ) )
t o ) Icmet Mxles ,
o , L. Teacher of Cohsumer Education -
4 - .
* ' * ' » * S\ “ . ' hd
,\ ¥ ’ - - - - ~ -

' . LT c : R :
- I hereby givi®@my permission for _~_ "~ - I . - — -
. ‘ L0 : (Name of Student) A .
‘ , S . . D it ~
4o take part in the field trip? : R
cow . B ‘ * {Parent or Guardian) \ o
T e h ) ome Telephone No;  _ i
. . i o . . . “Home Telep  No:_ ‘

“. \ D\‘ate ‘l ‘o .' ‘.




. _Preparation . | '

. students can

Direétin' a Field Trip

IS

'y

{

Directing a field trip involves more than making
trdvel arrangements and seeing that.the trip runs

. smoothly, because the field-trip is only part ofa -

"tdtal leaming experience which begins and ends:

‘it the.classroom. Preparing students for the trip
and ing it with them afterwards are as im-
rtant as the trip itself. -~ . LT

L J h 2

¢

Before students ge taken on a field trip, they
should.be ;notivateito make the trip.»Questions,
disgussions, problefhs, and other methods.can be
also knpow what to expect ftom the trip. Back-
ground information may be provided through
reading assignments, projects, demonstrations,
reports, filmg, tapes, slides, and other materials to
help focus their interest on a particular. ‘objec-

»

' . used to arouse student interﬁst.‘StudentQ should

tive(s) and what you want them to get out of the -

- experience.

Whether you accompany them of not, students
need to know what they will be doing during the
trip. Once the agenda has been approved and
confirmed, you can use it as a guide to help stu-

dents plhkspecifb activities. For example, if the

agenda in-
cludes an
interview
with a de- _
partment
store repre-
sentative,

yrepare alist .

ot questions -
- to ask during

the inter-

view. If 8

¥ udy ‘ b

B packaging, students can decide ahead of

_time which foods they are most interested in, and
the teacher can assign responsibilities to different
students or groups of students.,

-+ No matter how clear their impressions are at the

time, students won't remember every detail of the
trip when it's over. Notes, drawings, tapes, photo-

the show when they return to class. Cassefte tape .
recorders are a convenient way to record inter-
views or spgntaneous student observations at the
site_ Students can listen to’ them later to make

‘organized notes or prepare written reports and

evaluations of the trip. The kind(s) of records
needed, who will be responsible for making them,
and how they will be used after the trip should be

discussed with_students at the same time other ‘

student activities are planned.

Pertinent instructions about the trip such .as
- agendas,
maps, direc-
tions,
checklists,”
along with
informatipn
about trans-
portation,
meals, safety
regulations,
etc., should .,
. be prepared
as handouts
and distri-
buted in ad-
vance so that
. . students can
read them before the trip. Students should be ad-
vised also about personal needs such as the

amount of money needed, appropriate clothing, _

desirable grooming, etc.

Remember that the behavior of both you and
your students reflects on the school, and
influences the attitudes of others toward your pro-
gram. Students should be informed of the rules of
condutt they are expected to,observe during the
trip. If students will be meeting people at the site,
you may want to brief them on making introduc-
tions, answering questions about themselves, ex-
pressing thanks, etc., and have them rehearse in

" the classroom ahead of time.

‘graphs, and other records made during the trip will

help thefn remember it. The type of record you
keap of a field trip will depend on the particular
field trip and on the learning activities which follow
it up. For instance, students who attend a fashion
show might want to také skéfth pads or cameras
glong so they can review and discuss aspects of

-

P

A day or two before the trip, a'ppointments.
travel, food, and other arrangements should be
verified to make sure that the trip goes as planned.
This is particularly important if the trip has been
scheduled very far in advance. Stpdents on indi-
vidual or small group trips who will not he agccom-
panied by you should meet with you shortly before
the trip to make sure they are prepared.

.

’
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, Follow-up Activities

Conducting the Trlﬁ

Conducting studehts on a group fiéld trip re-
quires a special effort on your part. It-also requires
an ability to supervise students and coordinate all
activities so that persons at the site are inconveni-
enced as little as pogsible. .

_Attendance should be checked by the teacher
and/or student leaders to protect students* well-
being and safety. A roster with the names and
emergency telephone numbers of all participants
cari be used to check the whereabouts of students
immediately- before and after the trip,-and from
tiroeto time during the trip if pecessary.

. Normally, traveling to and from the destination 1s
not part of the planned ihstruction of the trip, and
students pass the timé relaxing and enjoying
themselves. However, if there are points of interest

along the way, the teacher should point them out.
- /

Announcements and in#ructions given to stu-
dentsduring the tnip should be clear and audible. If
ahost is to meet students upon arrival at the des-
tination point, for example, the teacher or a desig-
nated student should greet the host and announce
his or her name and title to the group loudly
enough for all to hear. Tours may be divided into
several smaller roups either before or after arrival
8o that the teacher, students, and persons at the
site can speak in a normal yoice and see without
difficulty. -

The emphasis of a gr’oup field trip is on the
concerns,of the group as a whole. However, if
opportunities arise for indvidual students to ask
questions related to their special interests, they
should be given the chance to do so

If the agenda has been followed as planned, the
group should be ready tg.leave the site at the-
scheduled time. The tef§fher and/or student(s)
should express a%precnatiqn for the visit

Shortly after the trip, students ‘should be eh-
couraged tosevaluate the experience. If the teac her
did not accompany students on the trip, a group

" ' \ ¢

~+

- *

discussion should be held so that students ¢alfh
review highlights of the trip with the teacher. Con-
ferences and

discussions

field trips
should direct
stugimts to
summarize
the experi-
ence, and to
indicate how
it contrib-
uted toward
the intended
ohjective.

activities fol-
lowing the trip may include written or oral reports,
discussions, trip evaluations, or other activities
through which student feedback can be obtained.
Student feedback is useful in two ways: (1) it
serves to clarify, reinforce, and summarize the ex- -
perience for students; and (2) it tells you how suc-
cessful the tripewas in terms of helping students
attain the objective(s) of the trip.

Questions stimulated by the trip can become the
basis for (additional) reading assignments or prgj-
ects Another type of follow-up activity i1s to have
students share wha§ they learned with other stu-
dents or mémbers of the community. An individual
student might present a brief talk, for instance, or
students coyld write an interesting account of the

- trip for the schoel paper or a local newspaper.

Mementos, such as objects, posters, pictures,

brochures, or other things related to the tripcan be .
assembled to make bulletin boards, exhibits,

scrapbooks, etc.

_ Students can be helped to write thank-you let-
ters to persons they met at the site The teacher
- should express thanks,
preferably in writing or
by telephone, to all
those who made the trip
possible. This is a
common courtesy
which' will increase
their willingness to.help
in the future.

» School officials
sometimes require the
teacher to submit a
short, written report on

less of whether a report
is required, It is a good
_practice to submit one

=Y

Léarning

the field trip. Regard-

following = .

>

/
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g You may wnshAo view the slide-tape presentation, “FleldTnps—The Use of
Communnty Resources,” to get ideas about the different kinds of learning

%‘zga’x' ‘ceSOurces which are available in your community.
o b}

Vs
-
.
! © // B
. .

I4

Ifyau have ‘specifis questionstrelated to your reading, or if you would like
additional information or advice about directing field trips, you may wish to
arrange through yaur resource person to meet with and interview a voca-
tional teacher wHo has directed individual and!;ar group field trips.

P ,*s
’ tonal You rv‘mshto structure the interview around certain key questions; e.g., ) . .
Aguvuty e Why is-a field trip advantageous as an instructional method" ~
\ o When is a field trip more suitable than another mstructuonal methpd? .
¢ What plaaesqn the communﬁy have good potentlal as learning re-
- sources?
, ‘ o What types of problems are assocnated with individual and/pr group
* field trips? .
- .
7 ‘ 7 - - - -
. ) .

The f Ilow?'ﬁg, items check your comprehension ‘of the material in" the
information sheet, Directing Field Trips, pp. 6-15. Each of the seven items
requires a short essay-type response. Please explain fully, but briefly, and
make sure you respond to all parts of each item.
‘ . - \ - s . "¢
4 . . ) .

N

T )
SELF-CHECK - . . S ,
1. Imagine t'hat you overhear two teacr'kers hgving this conversation- '

Mr. Jones: Idon'tthink I'd ever consider taking my students on a field triml-f.you ask me, It's awaste
of time. | mean, why drag students\back and forth to a place they're probably not
intarested in anyway, when they-oan it in class, watch a movie, and learn exactly ti%e
same thing? . 3

Ms. White: That's for sure. Students can get everythnng hey need nghtm school They want tofa—%(
field trips just so they can goof off. | can 't tihink of a single reason why anyone shoul
ever take a fleld tnp . [ .

Canyou think of some reasons why you might want to organize a field tnp? What would you Inke to<say
to Mr. Jones and Ms. Wh|te'7

>

-

- . )
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¥ ¥ 2. Describe the relative advantages of individual fiekl trips and group field trips (i.e., what kinds of
f » sltuatlona call for mdmdual field trips, and what kinds call for group field tnps?)
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3. Ateacher is planning a field tnp for a small group of students. His administrator wants to know ‘why
—~—he's not takmg the whole class. “After ail,” shg says, “if they give guided tours, why not take
everyone?”

What are some reasons the teacher might mention that would support this plan to take a smallgroup
of students mstead of the whole class?

VRN
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6.« {l’he field trip is part of atotal learning experience which begins and ends in the classroom. What part,
of the fotal experience takes place in the classroom, and why is this part important? . ‘
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7./What 15.a “successfUl” field trip, and ow does a teacher Know whether the trip was successful?
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Compare your completed written responses on“ the Self-Check with the

Feedback
points.

' Model Answers given below. Your responses need.not exactly duplicate ’
the model responses; however, you should have covered the same major

P -

MODEL ANSWERS :

14 . Field trips are useful in a number of ways..

o They qffer immediate, real-world experi-
ences which are often more memorable

and more enjoyable than regular ctass- °

room learning experiénces.

;

e Theyimake students aware of everyday

learning opportunities Gutside the class-
, room in the community.
¢ They teach students the relevance.and im-
~  portance of the instruction-they receive in
the classroom ;o
o They give students a realistic, up-to-date
view of the information, skills, and equip-
ment associated with actual jobs
¢ They foster student, parent, and commu-
\/nity participation in the instructional pro-
gram. . ) .
Mr. Jones does not realize that field trips
should not be imposed on students who are

“probably not interested,” but should be dé-'

signed to meet the needs and interests'ot stu-
dents. Furthermore, he has assumed that stu-
.dents can learn as much from watchingamovie
as they can from being involved in a real-world
experience, and that amovie I1s available which
can teach them exactly the same thing that a
tailor-made Iearm@@xpenence can teach
them . A :

Ms. White seemfg¥i feel that field trips are
something you do imftead of teaching Field
trips are a method of teaching, and many learn-
ing opportunities do exist outside of the class-
room - |

2 Individual field trips are advantageous
v 4 ,

when—
e students need remedial oA\ enrichment experiences
o students are worKii®) on ndiidual prajects.
e students have individual ‘rgsponsibilities within a.
group
. e individual nterviews are nead
e a group of students would disrupt tha normat field
situation '

Group field trips are advantageous when—
e gyided tours are available .

o different experiences are available at the same site
e more than one viewpoint is desirabie

. 'students are working on a group prdject

]

.3

L4

4

5

6

Several considerations are ipvolved in selecte
ing a field trip—the objective, the needs and
interests of students, and the sityation in which
the trip occurs. Since a field trip is seldom the
only way to achieve an objective, the teacher
may wish to use a variety of methods.: Since
every sstzoent has special nedds and Interests,
what iséuitable for some students may not be
suitable for others.

The situation itself influences the trip. Stu-
dents may be working in smalt groups on widely
_different projects. .Some class members may
“have vjsited the site before. Even if tdurs-are
available which can accommodate a large

*

number of students, small group activities may
. 'be more appropriate than a total class tour,

depending-on the-objective(s) and the particu-
lar students. In addition, small Qgroups are
easier to coordinate and permit more freedom
and flexibiity within the group than large.
groups ‘ '

Since a field trip happens outside the class-_

room, the teachér needs community coopera-
tion at various points during the trip Parents,
hosts, and others who will assist nekd to be
contacted when the trip-1s being planned |If
transportation, meals, or other special ar-
rangements must be made, the teacher will
need cooperatidn from others »Supervision ot
students some@gmes requires qutside help as
,well Commupity cooperation may be needed
to arrange certain follow-up activities (e.g,
newspaper releases, special presentations by:
students, community exhibits or displays, etc ).

A record of parental consent is the teacher’s
and school’s Insuranee against fiability that
could result from a mishap or accident during
the' trip In some cases, telephoning the parent
for verbal consent may be sufficient. However, a
teacher who simply takes a student’'s word that
“it's OK™ with parents is asking for trouble

Preparation.’and follow-up aetivities are as
important as the field trip itself. If students don't
know ahead of timMe what they should get out of
the trip, their attention and interest will proba-

cr

’

1



bly,fot be focused on-the objective(s) of the .

trip. 'Preparatlon lspamculaﬂy important when
students take a field trip on their own, unac-
companied by the teacher, because they are in
charge of their own instruction at the site.

{f students are not encouraged to summarize
‘and evaluaterthe experience after the trip, they
may be left with unanswered questions or mis-
understandings. Follow-up activiti€s help
clarify and reinforce what was learned during
the trip, and can lead o new Ieammg experi-
ences. L 4

-

7.
*_it proyides @nables the students to attain the

Afield trip i IS successful when the expenenoe

intended objective(s). A trip that runs smoothly ~
according to plan—an still be a flop if students '
have not benefited from the éxperience. There-
fore, it'is importanto determine whether the
trip was successful or not by getting feedback *
from the students. Siident.feedback may be
obtained through written or oral reports,

o
.

teacher-student conferences discussions, trip -

evaluations, related assignments or pro;ects

+ and other follow-up activities.

LEVEL OF PERFORMANCE Your completed Self-Check should have covered the same major pointsas
the model respox;ses if you missed some points or have questions about any additional pQints you
made, review the matefial in the information sheet, Dnrectmg Field Tnps, pp. 6—-15, or eheck with your
resource Qerson if necessary
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( Learnmg Experlence II
B - . - .
| . - S o ovsnvmw
\ i, A hd - — v - -
\ ~ . .
\ d ] ",
. (E)ggbli_ng B In asimulated situation dlrector cmlquethedtmctlonofanindnvndualfleld
jective trip. ‘ . R - -

-

\

NOTE: The néxt two activities invalve role-playing with a peer. If a peeris - *
not available to you, proceed directly to the explanation of the alternate
activity below. .- -

. - P

- A
A . .

* Acﬁv"'ty You will be cooperatmg wnth one of your peer$ in planning an mdivndual
K ’ field trip for him/her.

You will be helping your peer carry out the planned field trip, and dls-
ing the experience with hlm/her m a follow-up interview. . .

»

» . . .t

- Your performance in dlrectmg an individual field trip will be evaluated by -
\ your péer, using the Individual Field Trip Checklust pp- 23-24.

\ | o |
! - _
- .

-

rformance of the teachers described.

T

. \ | ‘ .
: "\ \ ' “ - j ' /
f

I Alternate You will be evaluating your competenoy ln critiquing the teachers’ pertor-
mance in-directing individual field trips by comparing your completed

\' critiques with the Model Critiques, p. 27.. . B

v
\ .
A : _

i u will be naadmg the Case Scripts, pp. 25-26, and wming cnthues of the
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"Activity .
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Activity

Feedback

&

L
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NOTE: The next two activities involve ro’le-playmg with a peer. If a peer is
not available toyou, turntop. 25/ for an explanation of the alternate activity.

In cooperation with one of yoyr peers, select an objectjve in your occupa-
tional area and discuss how ah individual field trip might be used to help
your pee\attam that objective.

NOTE: Your peer may either role-play tudént, or select an instructional
objective which he/she actually desires to attain.

Survey the community for available resoArces which will help the peer
attain the objective and, together with the peer, select a destination and
plan an agenda for the trlef you are teaching, or expect to teach, at the
secondary level, prepare a written request for parental consent.

Help your peer carry out the field trip by obtalnmg information, scheduling
and confirming appointments, coordinating travel and meal arrange-
ments, preparing handouts, discussing or rehearsing specific on-site ac-
tivities, and providing other assistance ;s necessary.

Follow-up the individual field trip'with a conference and/or other actlvmes
which will help the peer evaluate the experience

4

L

. A copy of the'Individual Field Trip Checklst 1s provided in this learning

*,

experjence. Give this copy to yoar peer after he/she agrees to assist you in
order to ensure that he/she knows what to look for in your performance
Howtsr indicate that the checklist is to be completed after the follow-up
activiffes are finished. )

¢
4
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Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that M
each of the’following performance components was not éaccomplished,

pamaliy accomplished, or fully accomplished. If, because of special Cir- Dae
cumstances a performance component was not applicable, or impossible

*  to execute, place an X in the N/A box. . Resource Persoh

PP

—

v :
: R LEVEL OF PERFORMANCE
Ny , , . 3
: NI QQF «a‘\
Bofo;o the trip, tho toachor )
."identified an objective which lends itself to the use of an mduvudual )
BRI P .o o O 00 O

2. identified community resources which would help you attain the
objective ... . ... . ... .. L oo e e

.

0]

3. helped you select a destination for a field trp . .. .....

4. helped you plan an agenda which was feasible and convement to
carryout ............. . ... e e s

5. helped you plan specific on-site activities e e

Biuln

00 OO O o godo og

6. considered your needs and interests in planning the field tnp

7. provided background information or experiences whnch prepared D
you for the trip .. . . C e e PR

8. helped make and confirm appomtments travel, meal, and other [:]
arrangements forthetrip . . .. . . .. .. .. Loe

9. advised you about clothing, grooming, money, and other personal D
needs ........... . ... ... ... .. e e

10. explained rules of conduct forthe trip ... . .... o ; D

11. provided handouts and materials to assist you during the trip D

00 00 O 0 0go 0d
0o &0 0 O ooo 04

. Ny []
12. prepared a written request for parental consaent . . . ..... .

+




After the trip, the teacher: ' ' '
13. helped you summarize what youAearned during the trlp ....... D D D D

-~

- 14) helped you evaluate the trip in terms of your progress{eward th{ D D D I-‘_—l

objectlve e A T P

15. expressed and/or helped you express thanks to all those who made
thetrtppossuble G e e e D D D D
16. provided foIIow -up activities to clarufy reinforce, orextend what you
learned-quring the trip . D D D D

» L4

LEVEL OF PERFORMANCE: All tems must receive FULL, orN/Aresponses. If any item recetves a NO, or
PARTIAL response, the teacher and resource person should meet to determine what ddditional activities
the teacher needs to complete in order to reach compétency in the weak area(s).



‘ l Aitemate;
’ Activity
o

A .

his/her responsibilities.

.’ -

. The follawing Case Scripts describe how two vocational teachers directed
individual field trips. Read each of the case scripts, and then explain in .
writing (1) thé strengths of the teagher's-approach, (2) the weaknesses of
the teacher's approach, and (3) how the teacher shouid have treated

-

»

»

—%—

<

. CASE SCRIPTS ~
Case Script 1: : )

Mr. Clyde Jones is an industrial arts teacher at Blue
Valley High School. Shortly after he returned home
from school one day, John Piérce telephoned him
and they- had the following conversation:

Mr. Pierce:
Hello, are you the shop teacher at Blue Valley
High? '

‘ ’

Mr. Plerce: ,

Well, we're gretty busy here today and the boss is
away oﬂ&on. That machine is back with a
bunch of hazardous stuff and | don't think our
insuragge covers him. We don't let outsiders go
back tHlke. He needs rubber soles’and a hardhat.
We might be able to work it out, but | don’t know
unless | talk to the boss.

Mr. Jones: .
| see. Well, in that case, could you just talk to Bill
about the machine? He wanted to know what mi-

Mr. Jones: crofinishing is, and | figured you'd be the,one to
Y . . [ know. . .

es. /
Mr. Plerce: Mr. Plerce:

This is John Pierce at McBuff's. There's a kid
here—Bill Green—did you send him over?

Mr. Jones:

Yes, Bill's my student. | told Biim to get in touch with
_you because he's interested in seeing your mi-
crofinishing machine

Well, | could tell him some things, but | r'e'ally don't
have much time nght now.

Mr. Jones:

O.K.; anything you can do for him I'd appreciate. -

Mr. Plerce: .
O K., I'll see what | can do

-«

P
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Case Script 2

Ms. Elsg White is a home economics. feacher at
. Blue Valley High School. One of her students,
» Susan Sweetwater, dropped by her office to talk
about the coming summer vacation. During their
cgnversation, Susan mentiohed that she and her

fa ily were going to New York City over vacation,
and that the McCall's National Sewing Contest
was going to be héld WhI? theywere there. =

_ Susan:
I'm hoping | can go watch the contest. I'm really
excited about it. ‘ .

Me. Whlte ~ ) Qe )
That soypds like a lot of fun. You ve done a Spec-

You know, wheh you're in New York, yoy ought to
take a field trip and look at the fabric stores on
Fourth Avenue. They have everything—you just
can't believe the variety.

Susan:
Well, I'm not sure how much time we're going to
have.

" Ms. White:
If you're really mterested in fabrics, let me show
you this.

tacular joti#h?year desugnlng your'own patterns.’

Ms. White takes from her file a scrapbook that one -

of her former students had rnade.

Ms. White:
You know Jill Garnish, don't you? .

Ms. White leafs through the scrapbQok.

L)

> ¢

Ms. White: ’
She wakin New York over Easter break and col-

lected all these Iovely swatches. Look at the.*

sketches she made to show how she'd use each
one in interior decorating. She was doing a project
on home furnishings at the time. | think | still have
the list of places she went to somewhere in my file.

Ms. White sifts thrbugh the file again, and hands

. Susan a sheet of paper.

Ms White:

."Heré, why don't you take thls along with you?

gusan looks unenthusiast/c. : .

Susan: .

@ K, | guess | really should try to get interested in
interior désign. Right now I'm mainly interested in
dress design. Maybé'l oughtto go to some of these
placesinstead of going to the contest.

Ms. White:

| know Jill really enjoyed ‘taking a field trip. Why
don’tyou ask her to help you pick out a féew places
to.see? You might as well, as long as you're going
to be there anyway.

Susan:
O.K., I'll do that.

Susan gets up to leave.

Ms. White: ’
Good!Have agreattimeon yourvacatlon Dropme
a card if you think of it. .

i

¥

)
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Compare your cofipleted written critiques of the Case Scripts with the
Model Critiques given below. Your responses need not exactly duplicate

’ points.

the model responses; however, you should have covered the same major

MODEL CRITIQUES
Case Script 1:

“an appropriate site, he has obviously not
scheduled the trip in advance or helped Bill plan it.
Although capable students can sometimes make
contacts sand schedule appointments” on their
own, theEacher should advise them concerning
wha_to dontact and the proper procedures for
doing so. Since Mr. Jones simply told Bill to “getin

understand ‘that he should have contacted the
boss to schedule an appointment before dropping
by after schoot..

Had Mr. Jones obtained information in advance
abqut the shop, he would have known that Bill
would need special shoes angd a hardhat, and he
would have known whether Bill would be covéred
under McBuff's insurance policy, or whether he
- would -be traveling at his own risk. )

Mr. Jones made two mistakes in asking Mr.
Pierce to talk to Bill about the machine In the first
place, Mr. Pierce s too busy and s totally unpre-
pared to talk to Bill. Inthe second place, telling Bill
. about the machine is hardly the samg as showing
him the machine. :
The telephone conversation indicates that Mr.
Jones knows almost nothing about the field trip he
is directing for Bill. Certainly, he has done little to
prepare Bill other than send him elsewhere for
help. ..

Among other things, Mr Jones should have
I6oked around for other resources to make sure
- that sending Bill to McBuff's was the most reason-
able choice; he should have contacted proper au-.
thorities there to get permission for Bill to visit, he
should have infjgrmed Bill of when he was to go
there and who he was to contact; and he should
have helped Bill plan some speéific things he
would kke to get out of the ttip, other than just
seeing the machine. . ‘

/" rasource person if necessary = -

Although'Mr. Jo @s has recognized his studentls._
need for an individual field trip, and has identified .

touch” with McBuff's, it i1s possible that Bill did not -

Case Script 2:

Ms. White passed up an opportunity to help
Susan extend her dress designing project intq the
summer vacation. Instead of encouraging her to
attend thecontest, Ms. White handed her acanned
field trip which was probably rich in edycational
possibilities for Jill Garnish, but had little to do
with Susan's unique needs. and interests. Ms.
White displays interest and enthusiasm in showing
Susan a scrapbook, but that doesn’t give her much
help in planning the learning experience. In addi-
tion, her invitation to “drop me a card if you think
of it” doeg,not constitute very thorough planning

" for following up on Susan's field trip.

At the very least, Ms. White should have encour-
aged Susan to follow through on her plans to
watch the contest. She might have helped Susan
identify what it was she wanted to learn by watch-
ing the contest. She could have suggested that
Susan take along a sketch pad or camera so she
could remember the experience better after the
trip was over. '

Ms. White could also have suggested follow-up
activities—a schgol newspaper article, a class re-
port, an informab talk in front of a local club—

- which would help Susan gét as much as possible

t of the experf®nce “"Drop me acard if you think
f 1t" could have been rephrased, "l want to get
together with you next fall to talk about the trip "

'

.\

]

LEVEL OF PERFORMANCE: Your completed critiques should have covered thJame major points as
.the model responses. If you missed some points or have questions about any additional points you
-/ made, review the material in the inforniation shget, Directing Field

Trips, pp. 6-15, or check with yo&

x
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OVERVIEW

; . « : 1

-'not’ available to you, proceed directly'to

-

R

bd -

. . . . . . ’ - . .
In-a simulated situation, direct or critique the direction of a group field trip.

. ¥ 2

—

LY

' .
NOTE The next two activities invoive. ole-playing with % ¥ peers are
explanqﬂon ouhe altemate

e -
o ' 't
~

' You willlse selecﬂng a student performance ob;ectlve inyour occupational
_area whuch lends itself to the use of & group field tnp

/ .

You will be conducting: peers on the planied field'trip, and meeting with
them after the frip to evaluate tpe experience. ('g
5 ) . f

-

¥

-4
Your perfqrmanoefm/ directing a group ﬂeld trip will be evaluatad@your

n peers, using the Group Field Trip Checklist, pp. 33-42

-y

Youwil Meading the Case Studies, pp. 43-45, and writing critiques of the
perform of the teachers described. \_ .

«

’

You will be evaluatlng your competency in critiquing the teachers’ perfor-
mance' in directing group field trips by comparing your completed
c:mques with the Model Critiques, pp. 47-48.

he [N
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l Optional

Activity

~

Optuonal
Actwuty

You may wish to attend a group fuelq trip to observe an experienced
teacher directing an actual field trip.

’

e

You may wish to view a locally-produced videotape of ateacher directing a
tield trip, and to critique that teacher's performance
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Activity

~
.

NOTE The nexf ativiti eﬁ -pifying with peers. If peers are
.notavailaple toyeu, rn tq 43fo anauqa of the alternate activity.
. o : i 2‘,;}’:‘ . .
P c..‘ ’ ",,,_._ —
. . - . }1
“Select a student perfqrmanée objective in y0ur' occupational area which
lends itself to the use of a group field trip.
1] -~

'

"
-

Ask 3-5 ot your peers to assust you m this fearning expenence by role-
) playmg students who are pamCIpatmg in a group field trip.

SurVey the .community for available resources and select a destination
which will Help students achievethe objective. (You may wish to involve
yOur peers in selecting a site if more than one suitable place is available.)
Obtain inf§rmation and make arrangemenits as necessary to plan a tenta-
tive agenda for the trip.1f you are teaching, or expect to teach, at the
secon ary Ievel prepare consent forms .

Involve your peers in planning on-sute activifies and brief them on the *

. purpose and agenda for the trip .

' Conduetyour peeis on the field trip and provide assistance and instruction
as necessarwo enhance student fearmng -during the tnp

‘Follow up the field trip with a discussion or other activities which wnll help

.

Mumple ‘copies. of the Group Faeld Tnp Checklist are provided in this
learning experience. Give a copy to each peer after he/she agrees to assist
you in order to ensure that each knows what to look for in your perfor-
mance. However, indicate that the checklists are to be completed after the
. follow-up activities are fimshed. -

N .
- ¢ [y

your peers evaluate the experience.. - . “~
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SHOUBIELD TRIP CHECKLIST

/

pEW 4l

’

A

+

* . Ar ) ' X r
Directions: Place an X in the NO, PARTIAL, or FULL box to indicate' that Ne™

sach of the follewing pecformance components was not accomplished,

partially accomplished, or fully accomplished. If, because of special cir- Dee

cumstances, a performance component was not appliaable, or im’p”sible

»

Before the trip, the teacher:

1. identified an objective which lends itself to the use of a group field (j D D

trip ...

2. identified community resources which would help you attain the D D D .

you for the trip ... . .. Cee cee e

objective ..... .... e e e e e
‘ [
3. sélected or helped.you select a destination for a field trip . . .
. 4. explained how the trip would help you attain the objectwe. D .
5. planned an agenda which was feasible and convenientto carry oyt . D:
6. ihvolved you in planning specific on-site activities ... .. ... D
7. explained your individual respdnsibilitles during thetrip .... .. D
8. provided background information on experiences which preparpd/D

9. made and confirmed appointments, travel," meal, and other ar-'D

rangements forthe trip . . ...... . ... o0 .

10. advised you about clpthing, grooming, money, and other personal (j
AN

needs ... . . . . ... b e e

11. explained rules of conduct for the trnp . .. . T . D

12. provided handouts and materials to assist you during the trip .. D

13. prepared a written request for parental consent

oo

14: prepared an itemized budget for the trip ........... .... .. D

15. prepared a trip rdsterwith names and telephone numbersto call in D

case ofemergency ........... .... ..... .. o e

O OOo000 0o o ggdaad
0O 00000 O 0O Ooodod

»

O0.00000 0 O0o0ooooo g

" to execute, place an X,in the N/A box. ey
. —
LEVEL OF PERFORMANCE
" ‘
- o~
N
(J
\g & s
‘ S & <
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, During the trip, the teacher - ‘ D
16. checked attendance agdinst the triproster ................. ...

17. was available when you needed information or assistance ......

4

[

~ O
O oty o o1 Your comior and your By o see and heer 7] ]

O O

]

20. expressed and/or helped y3u express thahks to all those who made D

the trip possible. ............. ...... ... ... G
After the trip, the teaéher:l ‘ ) :
21. belped you summarize 'what you learned during the trip , ... ... . D D D D
' . 22. helped you evaluate the Trip_ in terms of your progress toward the
objective(s) .............. ... ... iiiw .l J D D D _D

Vo 28, providedfollow-upactivitiestoclarify.re’inforce,orex'tendwhatyou ’
! D *  learned during the trip ............. PR e D D D D

LEVEL OF PERFORMANCE: All items must receive PULL, or N/A responses. If any item receives aNO, or
" PARTIAL response, the teacher and resource person should meet to datermine what additional activities
. the teacher needs to complete in ordet to reach competency in the weak area(s).

»

C e e .
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_ GROUP FIELD TRIP CHECKLIST : S . S
- . . - . N ,
. ~ v
Directions: Place an X in the NO, PARTIAL, or FULL box to’indicate that Ne™
each of the following performance components was not accomplished \
partially accomplished, dr fully accomplished If, because of special cir- Owe 7 ¢
tumstances, a performance component was not appucable orimpossible : T ' .
16 execute, piace an X in the N/A box.. Resource Person
===='—_— qﬁ =3
' ' 4
LEVEL OF PERFORMANCE
» -

& _#" 4; «}'
Boionthﬂrip.thotuchor ’ R

. identified an objective which lends itself to the uge of a group field .
D ooomo o T O-00 0

2. identified community resources which woutd help you attain the D

objectiva ................ ... ... .
3. selected or helped you select a destination for a field trip ...... D
4, explamed how the trip would help you attain the objective . . !
5. planned anagenda wtu“as feasibie and convenient to carry out . D
6. involved you in p!a;wr;mg specific on-site activities .. .......... D -
7. explained your individual responsibilities during the trip ... ... .. D
8. provided Background nformatnor) on experuences which prepared

“youforthetrip .. .0 .. ... . Lo

9. made and confirmed 'appointments, travel, meal, and other ar-
rangements forthetnp .. . ...... C .

O O
0 00000 O O, 0000

O 00000 O O onoooog
0 00000 0.0 0o0o0ag .

10. advised you about clothung groommg. money, and other pgrsonal
needs ... .. . .. L e e

1
’

11."explained\rules of conduct for the trip ...

12. provided handouts and materials to assist you during the trip
— —~t

13. prepared a written request for parenifal consent ... ...........

14. prepared an itemized budget for the trip ...........

0 0oooo

15. prepared a trip roster with names and telepﬁone numbers to call in
case of emergency .. ....... ... I .
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“During the frip, the teather ' ’ D D D
16. checked attendance against the trip roster C e .
17. was available when you needed information or assistance ...... D D D
. - 18. showed concern for your comfort and your ability to see and hear D . D D
clearly,..........‘ ............. S
19. directed your attention to the objective(s) of the trip . o D D D

20. expressed and/or helped you expressthankstoallthosewho made D D D

' the trip possible.
After the trip, the teacher: :
21. helped you summarize what you learned during the trip ... ... D D D .
22. hetped you evaluate the tnp,m terms of your progress toward the
obpectrve(s) e e e e D D D

. oooogod

e : 23. prqvided follow- upactuvrtrestoclanfy reinforce, or extend whatyou D D D
learned during the trip . e e

\

- LEVEL OF PERFORMANCE: All tems must receive FULL, or N/A responses. If any item receives aNO, or
PARTIAL response, the teacber and resource person shotild meet to determine what additional activities
the teacher needs to complete in order to reach competency in the weak areq(s)

. i 2%
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GROUP FIELD TRIP CHECKL'IST‘ ‘

Directions: Place-an X in the NO, PARTIAL, or FULL box to indicate that ™™
each of the following performance components was not accomplished,
partially accomplished, or fully accomplished. if, because of special cir- 0w
cumstances, a performance component was not applcable or mpowple

to execute, place an X in the N/A box-———— - - Pesource Person
LEVEL OF PERFORMANCE .
N
- g »

N > §
. S ¥ &’ <«
Before the trip, the teacher:
1. identified .an objective which lends itself to the use of a group field
D oo O 00 03

© obiective o e e e p ™0 O O O

3. selected or helped you select a destination for a field trip ...... D D D D
4. explained how the tﬁp would help you attain the objective ..... D I:I D D )
5. planned an agendawhich was feasible and convenient to carryout . D

8. involved you in planning specific on-site activities ........ . ..
~~lained your individual responsibilities during the trip .. ......

8. proviuc-- 7 . “-nounu information on experiences which prepared
you for the t LTS R AR R

-

D~FO0CO00 0 0O 000

9. made and confirmed appo.. nents travelfieal and other ar-
rangements forthe trip ............... ... ... ...l

12. provided handouts and materials to assist you during the trip
13. prepared a written request for parental consent ......._.......
14. prepamd an itemized budget for the trip .. ... )

&7
O bOeooo 0.0 ood

]

0 O
0 O
0 O
0 O
165 advised you about clothing, grooming, money, arid othe - personal 1. O
O O
NERE
0 O
O g
"OOd

casa of emergency ...................... e




v . .
J L, & & T M-

* - .
During the trip, the teacher . D ' D D n
16. checked attendance against the trip roster ........{........... J;.—,] A
17. was available when you needed informatien or agsistance ...... D D D ' ’
" 18. showed concern for your comfort and your ability to see and hear ' ~ o -~
clearly ..... P D g D D
. R [ 3 ]
19. Yirected your attention to the objective(s) of the trip ....... D D D
. 20. expressed and/or helped you express thanks to all those who made : .
the trip possible. - .. . " L o D D D
- Y. & N ‘. ” e
' After the trip, the teacher: . N o
21. helped you summarize what you learned durmg the trip ........ D D E]' E.'] -
22. helped you evaluate the trip in terms’ of your progress toward the . . et
objective(s) .. . ... .. . . .l el D D[] [a T ‘
23. provided follow-up activitigs to clanfy, reinforce, or extend what you X : ‘
learned during the trip ..... ... .. ... ... e D . D D D .
K . “ ? g
LEVEL OF PERFORMANCE: All |’r.ems must receive FULL, or N/A response If‘any |tem receives a NO, or
PARTIAL response, the teacher and resource persgn should meet to determjne what addmonal activities
the teacher needs to complete in order to reach competency in the weak area(s). . ,
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‘GROUP FIELD TRIP CHECKLIST

s : “a |
A (. %h' ¥ .
Directions: Place an X in tiye NO, PARTIAL, or FULL box to indicate that ™me
each of the following Qerformance corhponents was-not. accomplushed .
partially accomplished, or fullysaccomplished. If, because of special cir- Owe .
cumstances, a performance componentwas not applicable, or impossible
to execut®, place an X in the N/A box . Resowce Person
o - " [}
\- , - ( N . L . . ,
- - t LEVEL OF PERFORMANCE
ﬁ P .
. P -
« v ? S v
" . ~ Q\ .%Q—\Q' <
Before the trip, the teacher:" ’ .
1. videntified an objectlve whichlends ﬂself to.the use of a group field &
LT l:] [:I D D ’
= 2 identified commumty Jesources whlch would help you at@n the | .
objectlve N T e e e IR b e E] D D D
3: selpcted or helped ypu select a destination for a field trip ......0 E] E] D [:l l .
4 .
4. explained how the trip would.help you attain the objective ..... E] . D E] ] E] o
- . ~ . . N R )
*5. ptarmned an agenda which wds feasible and convenientto carry oyt . E] D 'ﬂ . E
6. involved you in-planning spec'rﬁc on-site a;cti‘vitfe's e E] ’.—_T D D : ‘
7.' explained your mdeual Fesponsubmtues duhng the trip T E] E] E] D
., .
8. provided baekgraund mfomratuon on experuences whuch pr pared ! Ef x4
you for the-trig~. ......... . .. e E] E]
9. made and confirmed appomtments travel meal, and o{ber ar-
' rangements for thetrip ... e E] i [:l E] D -
. . s ) O "‘" )
.10. advised you about clothing, groaming, r‘\'ey, and other personal - )
10 aduead you sbout lothing, grotyring o 20 ot persenal %m O :
11. explained rules of conduct for the trlp e ‘. e D R E] D )
A : B
12. proyided handoyts and matenals to ass:st you during the trip E] G E] D -
13. prepared a,written request for parental conﬁlt e E] E] E] : D ‘
14. prepared an itemized budget for the'trip ... . l:] l:] l:] D
15. prepared a ‘wip roster with names and telephone numbersio callin ' ' '
'gue of eqpergency ......7...4..... R PR RRRES E] E] E] D :
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N 4 +
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) During the, trip, the teacher : ' o ,
16. checked, agamstthetnproster e O. 00O D’ >
b
- 17. was available Whén you needed information or assistancé . ..... D _ D D D
- 18. showed concem for your comfort and your ability to and hear
vl *cleary ................. .’ ....................... sq ......... D L__I D D
19. dmected your attention gthe obgectlve(s) ofthe trip ..... . D B @ D '
20. oxpressed and/o: helped you express thanks to all those who made N ' ) 5
the trip possible. .......... et T D L__I D D .
After-the trip, the teagher: ' '
T21. l\efﬁou ‘summdrize what you learned during the trip, ........ D E] D D ’
. ‘ 3 . 'a
22 D&I you evaluate the trip in terms of your progress toward the B
“ objectlve(s) Cledeepeeseann poonnn FERPRRE [ S D D D‘ D . '
. 23. provided follow-up activities to ¢larify, reinforcs, orextend‘ﬁhatyou : [] D -
A learned during the trip ... l ............................. 3 : _ -
I ) . i ke - . - . t .
4EVEL OF PERFORMANCE: All items must receive PULL, orN/A responses. If any item receives a NO, or
» PARTIAL response, the teacher and resource person should nmt" determine what additional activities
g the teacher n@ﬁmompjete in order to reach competency in the weak area(s). ’ .
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GROUP FIELD TRIP CHECKLIST

& ‘ﬂ%%%#f : L

. m‘p}‘g"u / )‘\- : . \[ - ¥4
. hii , . -

N i .
"’W%mhnthem PARTIAL,orFULLboxtomdlcatathat Name P

each of the following performance components was not accomplished,
- partially aecomplishod or fully accomyflished. If, because of special cir- Owe ‘
tc:,&r\cas. twas not appllcable orimpasSible )
) ute, place an X in the ) 'Mnohnon R

‘l”‘:‘( I .
- ~ +. . " -
»/ <
o
bt LEVEL OF PERFORMANCE
~ s , L) ] .
‘ v o S
v - . ¥ o
TN e %\ & ) Q'f < - };f
'obfo the w\om - xR .
. identified m.obpctwe'whuch lends itself to the use gf a grou id D N D
i3]+ T PP ey PR P ,

»

“ 000000 OO0 000080 o
0

2 idontlfied commumty resources whnch would help you attam the D

.

3 solected ¥ helped you select a.destinatiowr,a field trip ........

-

4 explameu how the trip wolild help you attam the ob,ectlve A

5 danneq an agenda which was feasible and convement to carry out .

hid AN
6 mvohéd you in planmng specmc on-site actmties Tt e

[

v

DDDDD
tooon

v .
7. explained your individual mspoﬂsubllrtles during.the trip ........

‘ooooog o

%

‘you forthotr;p e e e e

.

-
o

9. made and ponﬁrmed appomtmants. travql meal and other drs '

8. prowded background mformatvon on expenences whoch pneparod L—_-]
9 rangements for thetrip ............ N - D

04

10. advised you, about clothmg, groommg. mbney. and other bersonal
' Meeds ....\... R 2
- % - i ] - e o . -

11 explained rules of conduct for the tnp ..... PP S e D
1Z provided handQuts and matenal% to asslst you dunng the tnp D
13. prepdred a’ written roque; for parentai consent S U D

14 prepamdamfammdbudgetforthetnp N . w D

' 15 pmpared a tnp roster with names and belephone fAumbers to call in [j
. case of emergency «......\.....liiiiinn. b e ¢
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s- - During the trip, the teacher
16.- checked attendance against the trip roster ........... o . D D D D
b 17. was available when you needed informatipn or assisténjz ...... D D D D
' 18. showed concgrn for your comfort'and yeurabﬂrtﬂb and hear }
LT i concem toryourcenforandyeurebityegt andrer 1 O 0 O
- -
' 19, directed your 4ttention to the objective(s) of the trip .......... : D D D D
20. expressed and/or helped youe ress thanks to all those who made
v . the trip possible. ........... a .............................. l:] D D D
After the trip, the teacher: &
21. helped you summarlze wha‘ou learned during the trip ........ l:] D D E
, 22. helped you evaluate the trip in terms of your progress toward the -
R objective(s) ...................... e e e l:] l:] D D
-23. provided follow- up-actlvmgsto clarify, remfo?ee orextend what you D D b D
LA leamed durmg the thip ... ... o i
LEVEL QF PERFORMANGE: Al] items must receive FULL, or N/Aresponses. if any item receives a NO, or
PARTIAL response, the teacher and resource person should meetto determine what additional activities
- the teacher needs to complete in order to reach competenéy in the weak area(s).
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The following Case Studies describe how t
rected field trips.Read each of the case studies,
(1) the strengths of the teacher's approach, (2) tHe weaknesses of the
teacher's approach, and (3) how the teacher sheuld have treated his/her

nal teachers di-
a%ﬁin Inwriting

CASE STUDIES

Case Study 1:

Mr. Clyde Jones bumped into his friend, Mike
Field, a technical education teacher at Biue Valley
High School, as Mike stormed out of the princi-
pal’s office. “Hey, what's the hurry, Mike? Are you
going to a fire? " Clyde asked.

“No," Mike answered. 'You'll never believe what
Dillon just said to me.”

-“Why, what happened?” Clyde asked.
“Well, | was over at Lerdy's Body Shopthis motn-
" began Mike, “and | was talking to Leroy about
my carwhen | gotthis greatidea. Why rfot bring the
class down here and let them look at the shop. |
killed myself to get everything ready by my 1:00
o'clock class. | drew a map and wrote out some

questions for the students to ask Leroy. ’

They were really &xcited when | told them we
were going on a field trip instead of having class. If
I'd known how interested they were going to be, |
could probably have arranged to'go to B & W
instead—they have a lot mare room ang .more
equipment. But Leroy'sis close, | figured we could
get there and back in an hour

- +

- . - -

Anyway, when we got outside, | looked around to
see who was there and | saw Wayne Moore and a
couple of his friends get in a car and take off. Then
everyong started asking about taking the bus
there. It's only eight blocks, but'l gGess kids are
lazy these days. So | told them if they wanted to
take tr)e bus ,t’hey could.

We got there about 1:30 an roy showed us
around. He worked on a car while they watched
and he really gave them a lotgf pointers. They're
going to need to know that stuff wheh we get to
body work next week . i .

We got bick around 3:00 so they were a little late
to their classes, but | figured it was worth it until |
found a note from Mr. Dillon saying he wanted to
see me. Wayne Mootke's parents called while we

- Wem-gemE and wanted t& know why Wayne was at

hgme ahd ngt in schqol. How shouid | know? So
now Dillon wants'to know all about the trip=—says
he needs a cOmplete reporg | wish I'd listened to
you in the fifst place Youwerte nght Field trips are
too much of a Wassle.” .

U
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Case Study 2:

Ms. Kris Ross, a health occupations teacher at
Bilue Valley High School, wanted to take her dental
technology on a field trip. She decided to let
students help plan the trip. During a class discus-
sion, they suggested several different sites, but the
majority voted in favor of a trip to.a university
dental clinic in another city. The university was
located near a private recreation park, and stu-
dents decided to visit the clinic in the moming so
they could have a picnic in the park before return-
ing to school .

Ms. Ross contacted the clinic director, who i
formed her of the range. of treatments offered at
the clinic. Together they planned a schedule which
allowed students to visit each part of the clinic in
small groups that would rotite from area to area.

. Since the clinic was approximately 75 miles
away from the school, transportation had to be
afranged. Ms. Ross composed a letter to send
home with students requesting parentgl consent,
and asking if parents cotild help with transporta-
tion. Several parents volunteered to help with the
trip.

3

I

Ms. Ross then p?apamd an-itemized budget for
16 students, 4 parents, and herself, which in-
cluded— I

Transportation in

4, private cars ............... . Cv e eveee o eeeeennens $80.00
Admission to :
recreation park ....... ... cocceeeeinninininenenns 10.00

' - TOTAL , 90.00

She submitted the budget, along with the names
of students and parents participating in the trip
and adetailed agenda, to Mr. Rothchild, the school

-admjnistrator. He reviewed it and informed Ms.

Ross apologeticglly that there were no funds avail
able for field trips. “Perhaps,” he said, “we'll be
able to swing it next spring.”

Ms. Ross called the clinic director and cancelled
the trip and wrote notes to each of the parents who
had volunteered to drive telling them that the trip
was off. Students were disappointed but hopeful
that they would be able to go to the ciinic during
the spring term.

Ty
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Case Study 3: - "

Jack Newsome and two other vocational stu-

dents, have just returned from a field tripto alocal |

mill#As they’re waiting) or class to begin, Jack asks
his friends, “Gee, do you think Mr. O'Malley will
make us report on the trip in front of the class?”

“I dan’t know,” Linda said, "I he does, you can

the repoft, Jack. kdon't want to.”

“l don’t want to either,” Mary said.

Jack sat nervously wondering if he'd have to get
up in front of the ciass. When the bell rang, Mr.
O’Malley came in and announced, “Yesterday,
Linda, Jack, and Mary Weht/to White's Miitto follow
the refining process from delivery of the grain to
eating a doughnut.” The class laughed. Mr O'Mal-
ley looked oveér at the three students and went on,
“0.K. we're all ears. Who's going to report on it?”
Linda and Mary pointed to Jack who got up slowly
and stood facing the class with his hands In his
pockets.

“Yesterday,” he said, “We went to White's to find
out about the refining process It was really in-
teresting. They've got all these s al machines
There was*this one—I forget what you call it—that

can grind a ton of grain in an hour |think twasa .

ton. It's really huge. And, uh, they've got a museum
where you can see how they used to make fiour a
long time ago. Ah, well, | don't know what else to
say.” Jack grinned at Linda and Mary. “it was a iot
of fun. We metssome kids from Greentree High
when we were there " Jack paused and added,
shrugging his shouiders, "That's all folks "

> »

The class laughed and applauded as he sat
down. Mr. O'Malley got up and said, “Théank you,
Jack We'll be looking forward to reading your
report.”

After class, Mr. O'Malley stopped Jack and

,
%T‘«

asked him whether thgy had taken the tou¥#f the _
mul. “No,” Jack said, "The morning tour was can- &
celied and we had to get back before the afternogn RN

tour.”
“Well, maybe sometime we can all go over and
take a teur of the place,” Mr O’'Malley replied. .
“Who did you say you talked to .over there?”, .
“Gee, | can't remember his name,” ‘Jack én-/‘\\‘
swered “He's tall and wears glasses. He's really ,
nice.” N
“0.K., I'll try to get hold of him,” said Mr. O'Mal-
ley as he started to legyve the room '
“Say, Mr. O’'Malley, we were wendering how long ,
that report has to be.” .
“Two or three pages should be plenty,” Mr
O'Malley. answered . .
“Well, what exactly Is it supposed to be about— C
just what we saw there?" Jack asked [
*Oh, anything you remember from the trip,” said .
Mr O'Maliey "I have to turn in something to the
school office to let them know what you were
doing yesterday Put it in my maibox when you're
finished,” Mr O'Malley said as he left the class-
room to go back to his office
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Compare your completed written critiques of the Case Studies with thé

Model Critiques given below Your responses need not exactly duplicate
the model respnses, however, you should have covered the same major

points :

*

’

7
—~————

MODEL CRITIQUES

Case Study 1:

The jam Mr. Field got himself into could “have
been prevehted had he spent more time planning
the field trip. He did recognize the value of a
firsthand experience in the community, but he
should have considered community resources
other than the one which was most conveniently
located He shouid have done more to prepare
students for the trip than draw a map and write
ready-made questions for them to ask, particularly
sinCe they would not get to auto body work gntif
the following week We neverdo learn exactly what
the objective(s) of the trip i1s, other than to "look at
the shop.” , .

Mr. Field did not think about how students
would get to Leroy’s, or about how they could get
back to-school in time for their next class Hedidn't
inform appropriate school officials of the trip, and
he obviously didn't ge} parental consent

The field trip to’' Lerdy's would have reSulted in
much better use of time had he spent more time
planning the trip, orienting students to its objec-
tives, and making the necessary arrangernents

Case Study 2: .

Getting students involved in planning a fieid trip
is a good way to arouse interest and prepare them
for the trip However, the teagher should first make
a prelimindry search to determine what resources
are available, and weigh these resources both in
terms of their educational worth and in terms of
how practicail and feasible they are If more than
one suitable site i1s available, the teacher may want
to let students help select the destination

But Ms. Ross let students select a destination
bedore she had surveyed and considered available
sites It 1s not surprising that the chnic they
selected was 75 miles away and located near a
private recreation park where they could have a

- picnic.

The sequence of steps in her planning proce-
dure was also inadequate She scheduled the trip
with the clinic director before she obtained par-
ental approval She planned a detailed agenda of
the trip before she obtained school approval: She

IToxt Provided by ERI

planned specific student activities at the site be-
fore she got student input about what they wanted
to get outof the trip. She promised them a field trip
to the clinic before she had either parental or
schoodl approval of.it She asked parents to drive
their cars before she checked to see whether there
was a more convenient, or more economieal
means of transportation

The outcome ‘'of the plan would certainly have
been better had Ms Ross considered the cost of
the trip before scheduling and planning it, and
weighed the clinic againstgther, local resources A
different sequence of steps In the planning proce-
dutewould notonly have avorded disappointment,
but itwould have improved Ms Ross's chances of
getting student, parent, school. and community
support for future field trips.,

Case Study 3:

Mr O'Malley has left many loose ends through-
out his effort to direct’a field trip In preparing
students for the trip, he evidently didn't help them
identify the purpose of the trip He didn't inform
them of individual responsibilities within the
group He didn't discuss ways they could record
what they saw there or even what it was they were
supposed to notice He'didn'tcheckjust before the
trnp to make sure the morning tour was still avail-
abie. He didn’t fiind out whom the students were to
report to atthe miil. This was especiaily important
since they weant unsupcr~qgd Since he doesn't
know who showed them around, he doesn't know
who to extend thanks to for helping with the trip
His statement, “"Well, maybe sometime we can all
go over and take a tour of the place,” suggeststhat
he probably had no particular reason for sending
only three students instead of taking the whole
class

Moreover, Mr
realize that he, not Jack Newsome, should prepare
a trip report, and that the purpose of the report I1s
not only to I8t school officials know where stu-
dents went, but to inform them of the instructional
objective and outdome of the trip and to pave the

46
47

QO'Malley apparently doesn't




way for future administrative support of field trips.  and summarize the experience after they returned
Certainly, a réport which Jack drops in Mr. fromthe trip. Aclass presentation might have been ‘

O'Malley’s mailbox is not an adequate follow-up of _appropriate as a follow-up activity if Mr. O'Malley

the field trip. Mr. O'Malley should have scheduled ~hadkinformed them of the kind of presentation he

a teacher-student conference tp help them review  expected and had helped them plartand prepare it. ,

J

¥
*

LEVEL OF PERFORMANCE: Your completed critiques should have covered the same major points as
the model responses. If you missed some points or have questions about any additional peints you
made, review the material inthe information sheet, Directing Fieid Trips, pp. 8~15, or check with your
resource person if necessary. .7

1 4

>

: L ’ ™~ You may wish' to arrange through your resource person to attend a group
- R l N field trip to observe an experienced teacher directing an actual field trip.
P _ Optional Notice in particular the means by which the teacher directs students’
i Activity - attention to the objectives of the trip, supervises the activities, and assists

0
alt
|

students when necessary
] .

1 4 4

\ . 4
. r
il i Your institution may have available videotapes showing examples of
Ontc; al teachers directing field trips. If so, you may wish to view one or more of
Act:vir;y these videotapes. You might also choose to critique the performance of
each teacher in directing field trips, using the criteria provided in this
~' module, or critique forms or checklists provided by your resource person.
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L.eaming Experiénce IV .

v o FINAL EXPERIENCE

-
P o ~

s -

- As you plan your legsons, deckde when &n individual and a group field trip
could be uged effectively to aid in meeting the lesson objectives. Based on
L those decisions, direct an individual a group field trip. This will in-
. e . clude— - e . . ,
e involving students in planning field tripe to achiave identified student
performance objectives '
¢ making or helping students to make all necessary arrangements I

Activity o orienting students to the trips ,
. - - @ Involving students in evaluating and summarizing what was achieved
. by the trips .

Y
L4

NOTE: Due to the nature of this experience, you will need o have accessto - -
an actual'school situation ovér an extended period of time (e:g- foustii six

As you complete each, of the above activities, document youf‘ actions (in
writing, on_tape, through a log) for assessment purposes.

Arrange in advance to have your resource persorrréview your documenta-—
tion and observe at least one instance in which you work with students
(e.9.. when you orient students to the fiekd trip).

Youkt{otal competency will betsnsesd by your resource peréon. usingthd [
Teacher Performance Assessment Form, pp. 51-53.

“

Based upon the criteria spegified in this aseessmom instrument, your
resource person will determine whether you are competent in directing

field trips. ‘ , | .
~ - . .
' QFor a definition of “actusl school situstion,” see the inside back cover S
~
. . » -
o '

Q | - 49 —. .
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TEACHER PERFORMANCE ASSESSMENT FORM

Direct Field Trips (C-1) /

Directions: Indlca\e the level of the teacher’s accompllshmenz by placing

¢

’

Name

an X in the appropriate box under tHet-EVEL OF PERFORMANCE heading. ose ’
If, because of special circumstances, a performance component was not
applicable, or impossible to execute, place an X in the N/A box.

Resource Person
4

S

—

In dmctlng an individual field trip, the teacher:

10.
11

12.

.helped the student plan specific on-site activities

. provided background information or experiences Wthh

.explained rules of conduct for the trip

- identified an objective which lends itself to the use of an
individual field fle ...... .. .... ...... . ... ...

idehtified communrty resources which would help the
student attain the objective ......... B

helped the student select a destlnatlon for the fietd tnp

helped the student plan an agenda which was feasible
and convenient to carry out R Cee

considered the student’s unique needs-and interests in
planning the field tnp ....

prepared the student for the trip

helped make and confirm appointments, travel, meal
and other arrangements forthetrnip ... .. . ..... .

advised the student about clothung groommg money
and other personal needs

B
’

provided handouts and materials to assist the student
dyring the trip 7......... P . o

obtained parental consent for the student to pamcupate
in the trip .

obtamed school approval for the tnp .........

’

LEVEL OF PERFORMANCE

A,
% )
poo'
ot
G,
Yoo
&,
c,
Yoy,

00 OO0 O
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14. helped the student summarlze what he/she learned dur-
wodngthetrip .. e e
15. helped th& student evaluate the trip in terms of ms/her
progress toward the ob]ectwe e e
16. expressed and/or I’)elpedjhe student express thanks to
all those who mada the trip possible ..............
17. provided follow-up activities to ¢larify, remforce of ex-

In directing a group fleld trip, the teacher

18.

19.

23.
24,

" 25.

27.

?38

tend what the student earned durnng thetnp ..... .
)

identified an objective which lends itself to the use of a
group field trip ... L e

-~

identified communrty resource's which would help stu-

dents T the objective . .. e e .

- selected or helped students select a destination for the

fieldtnp . .... . . ... ce e .

. explained how the tnp would help students attain the

objectnve e e e e e

. . n
planned an agenda which was feasible and convenient to
carryout. . .. ..., .. e e .

mvbl\}ed students in planning specific on-site activities

explained each student's individual responaubulmes dur-
ing the trip . ce e e e

provided background mformatuon or expenences which
prepared students for the trip *. e ..

made and confirmed appomtments travel, meal, and’

other arrangemertfts forthe tnp ...... ... ...... .

advised students about clothing, grooming, money, and
other personalneeds _ .......... ... .... ......

explained rules of conduct for the trip

provided handouts and materials to assist students dur-
ing the trlp e e el e e

obtained parental consent for students to participate in
thetrip\/.,, e e e e e

R 3
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. obtabned school epprovaHor the trip s
Lo
. prepared a trip roster wﬂh names and telephone num-
bers to-call in case of emergency

.,checkeg,students attendance agalnst the tr|p roster as
often as necessary to assure their wil-being

. was available when students needed information or as-

slstance ............. R R Ry :

. showed concern for students’ comfort and their abiluty to
. see and hear clearly

. directed students’ attention to the objéctive of the trip D - D D D D
e sdarissummarizowhat ey armssduinate [ [ OO 0O O

39. helped students evaluatethe tripin terms of their prog»
ress toward the gbjective D D D D D D
’ R
. provided fo%p activities to clanfy, reinforce, or ex- i
tend what students learned during the trip : [:] D D E] ID

.expressedthankstoallthosewhomadethetnbpossub]e D D D D D D

+

LEVEL OF PERFORMANCE: All items must recelve N/A, GOQOD, or EXCELLENT responses. If any item
receives.a NONE, POOR; or FAIR response, the teacher and resource person should meet to determine
what additional activities the teacher needs to complete 1 order.ito reach competehcy in the weak
area(s). o .
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Each fodule is'dedigned to help ydu gain competénoy _Actual School Situstion .

in a particulér skill a,rea considered imfortant to teach-
ing sliccess. A modulé is made up of a series of leatning
) expenenceasome providing background information,
some, Ming practice experlences, and others com-
Bining thegs two tunctions. Complating these experi-
" ences shouid e ‘you to ashieve the.terminat objec-
tive in the final ing eS(perrence The final
" in each module-aiways requires you to de
-+ skill in an actual school situationwhep you a
stude 8e . OF an inservite teacher
Pr6¢:eduros i
Modules are designed fo allow’ you to individualize your
teachereducatlon program. You need to take only those

~

modules covering skyls which you do not already pos- ¥,

sess. ‘Similarly, you need not compléte any learning ex- -
perience within a module if you aiready have the~skilt
needed to complete it. Therefore, before taking any
module, ¥ou should carefully review (1) the Introduction,
' (2) the Ohjdctives listed om p. 4; (3) the Overviews pre-
ceding®ach learning experience, afitl (4) the Final Ex-
penence.,Aftef
pefencies with. fhe information you have read in these
sections, you should'be ready to make one of the follow-
ing decisions’
o that you do not have the 00mpetehC|es mdlcated
and shqyld completehe entire module  * #

‘ e-that you are corfipetent in one or more of the en-
abling*objective’s leading to the final learning ext

R pertence and thus can omlt that (those) learning
R} Sxper
e that

(s

re)already competent in this area, and
mplete the final learning ?expe‘rnence n
st out”

yme I8 mapprquate to your needs at

ady to take the finalfearnirig experience
‘andhave Cess to an actupl ; school situation, make the
necessary arran 'ent$ with your resource person. If

do’not complete the firal experience successfully,
_« méet with ymhresource person and arrange (1) to re;

peat theexper®nce, or (2hgomplete (or review) previous
sectibns of the_ module. or other related actwities
suggested by your resou /person beforegttemptr‘hg to

repeat the final experience

Options fog, recycpng are also available in each of the
learning experiences.precedirlg the.final experience.
- Any time you do not meet the minimum tevel of perfor-
Qance requireg to meet an ob)ectx? you and your.re-
source pesson may-meet to sel s to help you
reach ompetengy. This coufd invol ( ) completing
the, module previously” skipped, (2) repeating
actiyitnes. (3) readingsupplementary resources or €om-
pletin wg itional activitrey suggested by the réséurce
deslgnmg your own learning experience, or

. (5) completing some otﬁ‘ecigtﬁnty suggested by you or

your resource person Y
v i v o
\) - N R4 ‘e N

- ” 4

° ..

ré%germg your present needs and com-_

i OCC

+ feedback device which

,“'
\ . ®

. refers to a situation in
which you are actually worklng with, and responsible
for, secondary or post-secondary vocational students in
a real schdol. An intern, a student teacher, or.an in-
service teacher would be functioningin an actual school
situgtion. If you do not have gccess to an actual’schoot

Termlnology

situationwhen you are takingithe module, you can com-
plete the module up o the findl learning experience. You
would then-do the final learning experience later, t.e.,
when you have accédss to an actual school situation.
+ AMternate Activity or Fee .. refers to an item or
substitute for required
|tems.wh|ch\ due to special csrcunystances you are un-
able to domplete. -
Occuplitional Speciaity . ‘refers to a specific area of
preparatlon within a vocational service area (e.g., the
jce area Ttade and Industrial Education thcludes
ional . specialties such as automobie me-
chanigs, welgding, and electricity)
Optional AcfhNjty or Feedback . .refers Yo an ite
which is not required, but which is desngned o supple-

. ment and enrich the required ltems ina Iearmng exper!-
9 .

ence. «+ ¥
Resourée Pesson . . . refers to the person in charge of
your educatlonal) program; the professor, :nstructor,
administrator, supervisor, or cooperating/ supervising/

- classroom teacher who is gutdmg you in taking this

-~

module

Student . refers to the person who ls.enrolled and

- reteiving instruction in 2 secondary or post-secondary

, educational institution. *
Vocational SQrvk:e Area’ .’/ referstoa major vocational
figld. agric jral educahon business and office educa-
tion, distributive education, health occupations educa-

_ tion, home economics education, industrial arts edu-

Ekcellent .. Thetpacheris able to perform thls illna
“very off Ive manner. < . -
\}( ) ,. % ’ . ~
2 N
_ ) ’ . LY
T e ’. T
55 N N ; Y

cation, technical education, or trade and industrial edu-
cation

You or the Toacher
ing the module

Q‘ -
Levels of Pertbrmnnce for Final Aueument

N/A ... The criferion was not met because it was nof
appllcable to the situation.

None .. . No attempt was made to meet the criterion,
although if was.relevent . *

Poor . -.. The teacher is unable to perform this skill o,
has onjy very limited abllity to perfogm-it.

Fair .. The teacher is unable tq perform this skill jn an
acceptable manner, but has sonfb ability to perf
BGood . .+'The teacher.is able to pqdorm this
effective manner .

.

- refers to the®erson who 1s tﬂx/ P
N [}



CItIes of The Centers . - .
Performance-Based Teacher Educatlon Modules

\

Catogory A: Program Planning, Development, and Evaluation E-5 ’Prm for Student Safe
A-1  Prepare for 8 Community Sufvey . Provide for the First Axd Needs of Students * ;é,
A-2 Conduct a Community Survey ’ Assist Students In Developing Seit-Disgiiiirle”
A-3  Report the Fipdings of a Community Survey - * Organize the Vocational uboratory s
A4 , Organize an Occupational Advisory Committee Manage the Vocational Lnboratocy

Maintain an Occupational Advisory Commmoo . Cstegory F. nee

- A8 PregramGoalsmebyectvos
" @A uct an Occupetional W' . :; - Gathef Student Datar Using Formal Hection Techmques
=3

Gath&v, Student Data Through Person ntacts

Dyvelo . Use Conferences to Heip Meet Student Needs™

A8 m‘,& s StudentgF!ouow-Up ;‘::: . ) F-& Provide Information on Educational and Career Oppa'tumtios
‘. Aﬂ, Evaluate Your Vocational P . F-5 - Assist Students irrApplying for EMploymontorFurtMv Education
Category B: Instructional Category G: School-Community Relations .
B-1 Determine Needs md .mm o Students ) G-1 Developa Schoo-Community Reiations Plan for Your Vocational
: Program

8.2 - Develop Student Pertorm 9

Deveiop Give Presentations to Promote Your Vocatignal Projgram s
3-3 : w l;is.t;uct on Develop Brochures to Promote Yourt Vocatioral Program
3_5 { Student Instructional Matarials ; . Prepare Displays to Promote Your Vocational Program
. B~8, Prepare Teacher-Made Instructional Matenals Prqn.rep ra?n”s Releases and Articies Concerning Your VOCGW
Category C: instructional Execution - Arrango for Television and-Radio Presentations Concerning Your

C-1  Direct Fieid Trips - { Yocational Program . .
C-2 Conduct Group Disgussions, Pa Panel Duscussmns. and Conduct an Open House , -
Symposiums : G-8 Work with Members of the Community

C-3 Employ Brainstorming, ’zz Gvoup and Question Box ‘ G-9  Work with State and Local Educators '
Techniques G-10 Obtain Feedback about Your Vocational Prograny | *.': z2

N

C-4 Direct Students in instructing Other Students Category *M Vocational Organization -,
- C-5 Employ Simulation Techniques H: '\ .
Guide Student Study . Hyd  Deveiop a Personal Phuloaoph}concemmg Student Vocational )
g7

Direct Student Laboratory Expenence . Organizations

C-8 Direct Students in Applying Problem-Sotving Techmques H-2  Establish a Student Vocational Organization ~
C-9 Empioy the Project Method . H-3  Prepare Vocational Orgam:auon Members for

C-10 Introduce a Lesson , . Lsadership Roles

C-11 Summarze a Lesson Assist Student Vocational Organization Members in Developing
C-12 Employ Oral Questioning Techmiques ~~ 4 and Financing a Yearly Program of Activities’

C-13 Employ Reinfogcetnent Techniques Supervise Activitigg of the Student Vocational ngamutbon
C-14 2 Pravide Instruction for Slower ang Mofe Capaple Leamers Guide Particl Student Vocstional Organization Contests

C-1f Ptescnt an Hiustrated Talk . cmm I: ﬂvohubnal Aole and Development

C-16 Demonstrate @ Manippiative Skill . Keep Up-to-Date Professiondily .

C-17 Demonstrate a Concept or Principle ¢ Serve Your Teaching Profess:

C-18 Individuahze instruction . (' 4 Develop an AL Persons! f Educat

C-19 Empiloy the Team Teaching Approach Serve th:nSchct)gl.and Com phy.of Education

C-20 Use Subjet r Expergg to Present Information Obtain & Suitatiie Teacht RSition

c-2 ;"m mn Boards ahd Exhibits 0 Flanneis Provide Laboratory Ex ces for Prospective Teachers
c-22 r;;n"t’ sn ation with Models Real Objects, and Fian ~ Pian tKe Student Teaching Expérience

C-23 Present Information with.Overhead and Opaque Materiais - Supervise Student Tedchers

C-24 Present Information with Fimstrips and Sides I Category J: Coordindtion of Cooperative Educatiort :

&g P'“’mt :::gmgn :;:ﬁm\; Recordings . lish Guidelines for Yrouv Coopomryra Vocational P'rogram

Presen n ! nage the Attendance, Transfers_and Term|nations of Co-0
C-27 Fresent information with Televised and 'Videotaped Materuls smg:ng, . e P
. C-28 ¢Empioy Programmed Instruction Enroll Students in Your Co-Op Program

*C-29  Present information with the Chalkboard and Fiip Chart Secure Training Stationg for Your Co-Op Program

cm D: m Evaluation Place Co-Op Students on the Job .

* D-1 Establish Student Performance Critaria * c°°b°"°'°" the Training Ability of Bi-the~Job Instructars

. rdinate On-the-Job Inst

D- guden: ::Trmange :mlodqe R Evaluate Co-Op Students’ On-the~Job Performance |
. Aseess Studen ormance Attitudes J-§  Prepare for Students’ Related Instruction .

Assess Student Performance Skilis : . .
D5  Detesmine Student Grades J-10 « Supervise an Employer-Empioyee Appreciation Event .

D-6 _ Evaluate’Your unstrucuonal Effectivaness RELATED PUBLICATIONS
urce

. Student Guide fo Using Performance- Tescher Education
Categery-E: Instructionsl Mer e s 9”‘

E-1  Project Instructional Neods , Reso m" " Based Te
E~2 'our Budgeting and Reporting Rupgmlmmm - Ed:cr:cb?mr?x'sd. rmance- her
E-3 Am r improvement of Your Vocatnonnl acllities : T
“E_4 Maintain a Filing System \ Guide to tho implementation of Podommm’:e-Baso: sache? Education

’ .
. [

For imormation ngardlng avaliabjiity and prices of these mahrlul‘n conuct—-

. .
ERIC . . - AAVIM
.- American Aiooqmbn for Vocational instructional Matarials

120 Engineering Center e umvom&y of Georgia e Athens, Georgla 20802 ¢ (404),542-258




